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Annotation. Art education is increasingly acknowledged as a key driver of cultural 

sustainability and creative workforce development. In recent years, cluster-based 

approaches have emerged as integrative models that link art education, creative practice, 

and cultural policy. However, existing research on art education clusters is 

predominantly centered on Western and East Asian contexts, while transition economies, 

particularly Central Asian countries, remain underexplored. The purpose of this study is 

to develop a conceptual framework for art education clusters by examining the case of 

Uzbekistan. The scope of the research focuses on the structural and functional 

characteristics of art education clusters within a national cultural and educational 

system. A qualitative conceptual methodology was employed, integrating theoretical 

literature review, policy document analysis, and examination of institutional practices in 

Uzbekistan’s art education sector. Rather than empirical data collection, the study 

emphasizes theory-building to explain how art education clusters operate as coherent 

socio-cultural systems. The findings propose a conceptual framework that defines art 

education clusters as integrative structures connecting cultural and educational policy, 

formal art education institutions, informal creative environments, and creative 

competency development. The study highlights the importance of coordinated state policy 

and the interaction between formal and informal learning environments in fostering 

continuous creative development and broader socio-cultural outcomes. This framework 

offers a transferable analytical model for other transition economies. 

 

Keywords: art education clusters, conceptual framework, creative education, 

cultural policy, creative economy. 
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Кластер художественного образования как движущая  

сила культурного и образовательного развития:  

концептуальная модель на основе опыта Узбекистана 
 

Аннотация. Художественное образование всѐ чаще признаѐтся важным 

фактором культурной устойчивости и развития креативного рынка труда. В 

последние годы кластерные подходы формируются как интегративные модели, 

связывающие художественное образование, творческую практику и культурную 

политику. Однако существующие исследования, посвящѐнные кластерам 

художественного образования, преимущественно сосредоточены на западном и 

восточноазиатском контекстах, тогда как страны с переходной экономикой, в 

частности государства Центральной Азии, остаются недостаточно изученными. 

Цель данного исследования заключается в разработке концептуальной модели 

кластеров художественного образования на основе анализа опыта Узбекистана. 

Предметное поле исследования направлено на изучение структурно-

функциональных характеристик кластеров художественного образования в рамках 

национальной культурной и образовательной системы. В исследовании 

использована качественная концептуальная методология, объединяющая 

теоретический анализ литературы, анализ программно-нормативных документов 

и изучение институциональных практик в сфере художественного образования 

Узбекистана. Вместо сбора эмпирических данных исследование акцентирует 

внимание на построении теоретической модели, объясняющей функционирование 

кластеров художественного образования как целостных социокультурных систем. 

Результаты исследования предлагают концептуальную модель, определяющую 

кластеры художественного образования как интегративные структуры, 

связывающие культурную и образовательную политику, формальные учреждения 

художественного образования, неформальные творческие среды и развитие 

креативных компетенций. В исследовании подчѐркивается значение 

скоординированной государственной политики и взаимодействия между 

формальной и неформальной образовательной средой в обеспечении непрерывного 

творческого развития и более широких социокультурных результатов. Данная 

модель может служить переносимым аналитическим подходом для других стран с 

переходной экономикой. 

 

Ключевые слова: кластеры художественного образования, концептуальная 

модель, креативное образование, культурная политика, креативная экономика. 

 

San’at ta’limi klasteri madaniy va ta’limiy  

rivojlanishning harakatlantiruvchi omili sifatida:  

O‘zbekiston tajribasi asosidagi konseptual model 
 

Annotatsiya. San’at ta’limi madaniy barqarorlik va kreativ mehnat bozorini 

rivojlantirishning muhim omili sifatida tobora keng e’tirof etilmoqda. So‘nggi yillarda 

klasterga asoslangan yondashuvlar san’at ta’limi, ijodiy amaliyot va madaniy siyosatni 

o‘zaro bog‘lovchi integrativ modellar sifatida shakllanmoqda. Biroq san’at ta’limi 

klasterlariga oid mavjud tadqiqotlar asosan G‘arbiy va Sharqiy Osiyo kontekstlariga 

yo‘naltirilgan bo‘lib, o‘tish iqtisodiyotiga ega mamlakatlar, xususan, Markaziy Osiyo 

davlatlari yetarlicha o‘rganilmagan. Ushbu tadqiqotning maqsadi O‘zbekiston tajribasini 

tahlil qilish asosida san’at ta’limi klasterlarining konseptual modelini ishlab chiqishdan 
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iborat. Tadqiqot doirasi milliy madaniy va ta’lim tizimi tarkibida san’at ta’limi 

klasterlarining tarkibiy-funksional xususiyatlarini o‘rganishga qaratilgan. Tadqiqotda 

nazariy adabiyotlar tahlili, siyosiy-huquqiy hujjatlar tahlili hamda O‘zbekiston san’at 

ta’limi sohasidagi institutsional amaliyotlarni o‘rganishni birlashtirgan sifatga 

yo‘naltirilgan konseptual metodologiya qo‘llanildi. Empirik ma’lumotlar yig‘ishdan 

ko‘ra, tadqiqot san’at ta’limi klasterlarining yaxlit ijtimoiy-madaniy tizim sifatida qanday 

faoliyat yuritishini izohlashga qaratilgan nazariy model yaratishga urg‘u beradi. 

Tadqiqot natijalari san’at ta’limi klasterlarini madaniy va ta’lim siyosati, rasmiy san’at 

ta’limi muassasalari, norasmiy ijodiy muhitlar hamda kreativ kompetensiyalarni 

rivojlantirishni o‘zaro bog‘lovchi integrativ tuzilmalar sifatida belgilovchi konseptual 

modelni taklif etadi. Tadqiqot uzluksiz ijodiy rivojlanish va kengroq ijtimoiy-madaniy 

natijalarni ta’minlashda muvofiqlashtirilgan davlat siyosati hamda rasmiy va norasmiy 

ta’lim muhitlari o‘rtasidagi o‘zaro hamkorlikning ahamiyatini yoritadi. Mazkur model 

boshqa o‘tish iqtisodiyotiga ega mamlakatlar uchun ham qo‘llash mumkin bo‘lgan tahliliy 

yondashuv sifatida xizmat qiladi. 

 

Kalit so‘zlar: san’at ta’limi klasterlari, konseptual model, kreativ ta’lim, madaniy 

siyosat, kreativ iqtisodiyot. 

 

INTRODUCTION  

In the contemporary knowledge-based economy, education systems are increasingly 

expected to perform functions that extend beyond traditional teaching and learning processes 

(Juliev et al., 2024; Li, Yu, 2025; Psarras, 2006). In particular, art education has evolved 

from a narrowly defined pedagogical domain into a multifaceted system that contributes to 

cultural sustainability, creative workforce development, and socio-economic transformation 

(Li, Yu, 2025). As societies seek innovative models to connect education with culture and 

creative industries, cluster-based approaches have gained growing attention (Morrissey, 

2023; Samaniego et al., 2024). 

The cluster concept, originally developed within economic and industrial studies, 

emphasizes cooperation, spatial or institutional proximity, and the integration of 

complementary actors within a shared development framework (Das, Das, 2011). When 

applied to education, this approach enables the alignment of educational institutions with 

cultural organizations, creative professionals, policy actors, and market-oriented structures 

(Ouassif et al., 2025). In the field of art education, such integration is especially significant, 

as artistic training, cultural heritage transmission, and creative production are deeply 

interconnected (Escala et al., 2024; Wang et al., 2025). In recent years, international 

research has increasingly explored creative clusters, cultural industries, and education–

economy linkages (Castellano, Vessio, 2022). However, much of this literature remains 

focused on Western or East Asian contexts, where market-driven creative industries and 

decentralized governance models dominate (Flew, Cunningham, 2010). The experience of 

post-Soviet and Central Asian countries, where art education systems are shaped by strong 

state involvement, centralized cultural policies, and rich historical traditions, remains 

underrepresented in global academic discourse (“CONTENTS,” 2020). 

Uzbekistan provides a particularly relevant case for examining art education clusters 

from a conceptual perspective. The country possesses a long-standing artistic heritage, a 

structured system of continuous art education, and a policy environment that actively 

promotes cultural development and creative professions. Within this context, art education 

clusters function not only as educational arrangements but also as instruments for cultural 

identity formation, professional capacity building, and regional socio-cultural development 

(Mészáros, Vass, 2024; Umarov, 2023). 
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Despite the practical relevance of art education clusters in Uzbekistan, their underlying 

structure, mechanisms, and developmental logic have not yet been sufficiently 

conceptualized in international scholarly literature. Existing studies tend to describe 

institutional reforms or policy initiatives without offering an integrated analytical model that 

explains how art education clusters operate as coherent systems (Flew, Cunningham, 2010; 

Sultanov, 2023; Van Baalen et al., 2021). This study addresses this gap by proposing a 

conceptual framework for art education clusters based on the Uzbekistan experience. 

Drawing on theoretical insights, policy analysis, and institutional practices, the paper 

develops a structured model that illustrates the relationships between art education, cultural 

policy, creative competencies, and socio-cultural development. By situating the Uzbekistan 

case within broader international debates, the study contributes to a more inclusive 

understanding of art education clusters and offers conceptual insights relevant to other 

transition economies. 

Theoretical foundation of art education clusters 

The concept of clusters has its origins in economic and regional development theories, 

where it is used to describe networks of interconnected institutions, organizations, and 

individuals that collectively enhance innovation, productivity, and competitiveness (Delgado 

et al., 2014). Over time, the cluster approach has expanded beyond purely industrial 

applications and has increasingly been adopted in social, cultural, and educational contexts 

(Lazzeretti et al., 2008). This evolution reflects the growing recognition that complex 

societal challenges require integrated and collaborative frameworks rather than isolated 

institutional efforts. 

In the field of education, cluster-based models emphasize cooperation among diverse 

actors involved in knowledge creation, skill development, and professional practice. Unlike 

traditional hierarchical education systems, educational clusters promote horizontal linkages, 

shared resources, and continuous interaction between formal education providers and 

external stakeholders. This approach is particularly relevant for art education, where 

learning processes extend beyond classrooms and are deeply embedded in cultural practices, 

creative production, and professional artistic environments (Escala et al., 2024; Lazzeretti et 

al., 2008; Ouassif et al., 2025). Art education clusters can be defined as integrated systems 

that combine educational institutions, creative practitioners, cultural organizations, and 

governance structures within a unified framework aimed at sustaining artistic development 

and creative competencies. Such clusters support continuity across different stages of 

education, from early artistic training to advanced professional specialization, while 

simultaneously facilitating engagement with cultural heritage and contemporary creative 

industries. Through this integration, art education clusters enable the alignment of 

educational objectives with cultural and socio-economic development goals (Arts for 

Transformative Education, 2024; Escala et al., 2025; Guo, 2025; Pavlou & Kadji-Beltran, 

2021). 

A distinctive feature of art education clusters is their reliance on both formal and 

informal modes of learning. Formal institutions such as art schools, colleges, and higher 

education institutions provide structured curricula and qualifications, while informal 

learning environments including workshops, studios, exhibitions, and mentorship networks 

contribute to experiential knowledge and creative identity formation. The cluster framework 

allows these diverse learning spaces to function as interconnected components of a broader 

educational ecosystem (Eraut , 2004; Norton et al., 2024; Wenger, 1998). The relevance of 

art education clusters becomes particularly evident in transition economies, where education 

systems often undergo structural reforms alongside broader socio-economic transformations. 

In such contexts, clusters serve as mechanisms for stabilizing educational trajectories, 

preserving cultural traditions, and adapting artistic practices to contemporary demands. State 
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institutions frequently play a central coordinating role, ensuring strategic coherence between 

cultural policy, educational planning, and professional development (Ketels, 2013; McCann,  

Ortega-Argilés, 2015). 

In Uzbekistan, art education clusters operate within a historically grounded yet 

evolving institutional landscape. The country‟s art education system is closely linked to 

national cultural heritage, state-supported artistic institutions, and long-term development 

strategies that emphasize the role of culture in social cohesion and identity formation. 

Within this framework, clusters facilitate the integration of education, creativity, and cultural 

governance, enabling a structured yet flexible approach to artistic development (Umarov, 

2023). By conceptualizing art education clusters as dynamic socio-cultural systems rather 

than static institutional arrangements, this study positions them as key drivers of continuous 

education and cultural sustainability. This theoretical perspective provides the foundation for 

the conceptual framework developed in the following sections, which seeks to explain how 

art education clusters function, interact, and generate developmental outcomes within the 

Uzbekistan context (Baker, 2006; Davis, Sumara, 2014). 

METHODOLOGY: Conceptual framework development 

This study conceptualizes art education clusters as integrated socio-cultural systems 

that connect education, creative practice, cultural policy, and socio-economic development 

within a unified framework. Rather than functioning as isolated educational institutions, art 

education clusters operate through coordinated interactions among multiple actors and 

structural components that collectively shape creative trajectories and developmental 

outcomes (Baker, 2006; McGregor, 2009). 

At the core of the proposed framework lies the art education cluster as an institutional 

platform that links formal education, informal creative environments, and governance 

mechanisms. Formal education institutions including art schools, colleges, and higher 

education institutions provide structured curricula, pedagogical continuity, and professional 

qualifications. These institutions ensure the systematic development of artistic skills and 

theoretical knowledge across different stages of education. Surrounding this core are 

informal and semi-formal creative environments such as studios, workshops, exhibitions, 

creative laboratories, and mentorship networks. These spaces play a critical role in 

experiential learning, creative identity formation, and professional socialization. Within the 

cluster framework, informal learning environments complement formal education by 

enabling practice-based learning and direct engagement with artistic production processes. 

A key enabling component of the framework is cultural and educational policy. In the 

Uzbekistan context, state institutions play a central coordinating role by establishing 

regulatory frameworks, allocating resources, and defining strategic priorities for art 

education and cultural development. Policy mechanisms ensure institutional stability, 

continuity of educational pathways, and alignment between educational objectives and 

national cultural agendas. Within the conceptual framework, policy functions not as an 

external constraint, but as an integrative force that facilitates cooperation among cluster 

participants. The framework further emphasizes the development of creative competencies 

as a central outcome of art education clusters. These competencies include not only technical 

artistic skills, but also creative thinking, cultural literacy, professional adaptability, and 

collaborative capacities. Through continuous interaction between education, practice, and 

cultural engagement, art education clusters support long-term creative development and 

prepare individuals for participation in both cultural and creative economic spheres. 

The interaction of these components generates broader socio-cultural and 

developmental outcomes. At the societal level, art education clusters contribute to cultural 

sustainability by preserving artistic traditions while enabling innovation and contemporary 

expression. At the institutional level, clusters enhance the efficiency and relevance of art 
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education systems by fostering cooperation, reducing fragmentation, and supporting 

knowledge exchange. At the individual level, clusters facilitate continuous creative 

trajectories that connect early education with professional realization. The proposed 

conceptual framework is dynamic rather than linear. Feedback mechanisms operate between 

its components, allowing creative practices to inform educational content, policy priorities to 

adapt to institutional needs, and cultural engagement to shape professional development 

pathways. This dynamic structure enables art education clusters to respond to changing 

social, cultural, and economic conditions while maintaining continuity and coherence. 

Figure 1 illustrates the conceptual framework of art education clusters developed in this 

study. 

 

 
Figure 1. Conceptual framework of art education clusters 

 

The model visualizes the interconnections between policy, educational institutions, 

creative environments, and developmental outcomes, highlighting the central role of the 

cluster as a mediating structure within the Uzbekistan context. This study adopts a 

qualitative conceptual research design aimed at developing an analytical framework for 

understanding art education clusters. Rather than relying on empirical data collection, the 

research focuses on the systematic integration of theoretical insights, policy analysis, and 

institutional practices to construct a coherent explanatory model. The methodological 

approach is based on three interrelated components. First, a critical analysis of existing 

theoretical literature on clusters, art education systems, and creative development was 

conducted to identify key concepts and structural principles relevant to cluster-based 

educational models. This step allowed the extraction of core dimensions such as institutional 

integration, continuity of education, creative competency development, and governance 

mechanisms. 

Second, national policy documents, strategic programs, and regulatory frameworks 

related to art education and cultural development in Uzbekistan were examined. These 

sources provide essential contextual insights into how art education clusters are shaped by 

state policy, cultural priorities, and long-term development objectives. Policy analysis was 

used not as descriptive background, but as an analytical input informing the structure and 

logic of the proposed framework. 

Third, institutional practices within Uzbekistan‟s art education system were analyzed 

to identify recurring patterns of interaction between educational institutions, creative 

professionals, and cultural organizations. This analysis focused on the functional 
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relationships among actors involved in continuous art education, professional training, and 

creative production. By synthesizing these practices, the study identifies the mechanisms 

through which art education clusters operate as integrated systems. 

The conceptual framework was developed through an iterative process of abstraction 

and synthesis. Key concepts identified across literature, policy, and practice were 

systematically organized into interconnected components, forming a structured model that 

explains how art education clusters function and generate developmental outcomes. The 

framework emphasizes causal linkages rather than linear descriptions, highlighting how 

institutional coordination, educational continuity, and creative engagement collectively 

contribute to cultural and socio-cultural development. To ensure analytical rigor, the 

framework was refined through internal consistency checks, whereby relationships between 

components were evaluated for conceptual coherence and explanatory relevance. Although 

the study does not aim to empirically test the proposed model, the framework is designed to 

be analytically transferable and adaptable to similar contexts, particularly in other transition 

economies with comparable cultural and institutional characteristics. This methodological 

approach aligns with established practices in conceptual and theory-building research and 

provides a transparent foundation for the framework presented in the following section. 

DISCUSSION: Uzbekistan Case in a Global Context 

The conceptual framework developed in this study highlights art education clusters as 

integrative mechanisms that link education, cultural policy, and creative development within 

a unified system. The Uzbekistan case demonstrates how such clusters can function 

effectively in contexts characterized by strong state involvement, centralized governance, 

and historically grounded cultural institutions. This configuration distinguishes the 

Uzbekistan experience from many Western models, where art education clusters are often 

driven primarily by market forces and decentralized creative industries. 

In contrast to market-oriented creative cluster models commonly observed in Europe and 

East Asia, art education clusters in Uzbekistan are embedded within a policy-led framework 

that emphasizes cultural continuity, national identity, and long-term educational 

development. State institutions play a coordinating role by aligning educational objectives 

with broader cultural strategies, ensuring institutional stability and continuity across 

different stages of art education. This policy-centered configuration supports sustained 

investment in artistic training and reduces fragmentation within the education system 

(Green, 2013; Pratt, 2008). Key differences between Western and Uzbekistan art education 

cluster models are summarized in Table 1 

Table 1. Comparison of art education cluster models in Western contexts and Uzbekistan 

Dimension Western contexts Uzbekistan 

Governance model Market-oriented and 

decentralized 

Policy-led and centralized 

Role of the state Limited, facilitative Central coordinating role 

Education structure Often fragmented Continuous and system-based 

Link between education 

and practice 

Partial and project-based Integrated and institutionalized 

Cultural orientation Innovation and market 

demand 

Cultural heritage combined 

with innovation 

Learning environments Predominantly formal Formal and informal 

environments integrated 

Development logic Short- to medium-term 

outcomes 

Long-term cultural and 

educational development 
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The interaction between formal and informal learning environments represents a critical 

strength of the Uzbekistan art education cluster model. 

 
Figure 2. Interaction between formal and informal learning environments within art 

education clusters 

 

While formal institutions provide structured curricula, qualifications, and pedagogical 

consistency, informal and semi-formal creative spaces facilitate experiential learning, artistic 

experimentation, and professional socialization. The conceptual framework illustrates how 

these complementary learning environments function as interconnected components rather 

than parallel systems, enabling continuous creative trajectories from early education to 

professional practice. The emphasis on creative competency development within the 

framework reflects a shift from narrow skill-based training toward broader creative 

capacities, including creative thinking, cultural literacy, and adaptability. In the Uzbekistan 

context, these competencies are cultivated through sustained engagement with both 

traditional artistic practices and contemporary creative forms. This balance between 

preservation and innovation contributes to cultural sustainability while allowing art 

education systems to respond to evolving social and economic conditions. 

From a comparative perspective, the proposed framework extends existing theories of 

education and creative clusters by incorporating the role of centralized cultural governance 

as a facilitating rather than restrictive factor. While previous studies often associate state 

dominance with reduced flexibility, the Uzbekistan case suggests that coordinated policy 

intervention can enhance integration, continuity, and strategic coherence within art 

education clusters. This insight challenges prevailing assumptions in cluster theory and 

highlights the contextual variability of cluster dynamics. The conceptual framework also 

offers analytical transferability to other transition economies with similar institutional 

characteristics, such as centralized cultural governance, strong public education systems, and 

emerging creative sectors. Although the specific institutional arrangements may differ, the 

core mechanisms identified policy integration, educational continuity, and creative 

competency development are relevant beyond the Uzbekistan case. This suggests that the 

framework can serve as a heuristic tool for analyzing and designing art education clusters in 

comparable contexts. Nevertheless, the discussion acknowledges certain limitations inherent 

in conceptual research. The proposed framework is not empirically tested and does not 

capture the full diversity of institutional practices within Uzbekistan. Future research could 

complement the conceptual model with empirical studies, including case-based analyses, 

surveys of educational institutions, or assessments of creative sector outcomes. Such studies 

would provide valuable insights into the operational dynamics and impact of art education 

clusters.  
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CONCLUSION AND IMPLICATIONS 

This study developed a conceptual framework for understanding art education clusters, 

using Uzbekistan as the primary case. By integrating theoretical perspectives, policy 

analysis, and institutional practices, the research conceptualizes art education clusters as 

dynamic socio-cultural systems that connect education, creative practice, cultural policy, and 

developmental outcomes within a unified structure. The proposed framework highlights the 

central role of coordinated cultural and educational policy in shaping the functioning of art 

education clusters in transition economies. Unlike market-driven cluster models, the 

Uzbekistan case demonstrates how state-supported governance can facilitate institutional 

integration, ensure continuity across educational stages, and align artistic training with long-

term cultural and societal objectives. This finding contributes to cluster theory by illustrating 

that centralized policy frameworks can act as enabling mechanisms rather than constraints in 

creative and educational systems. Another key contribution of the study lies in 

conceptualizing the interaction between formal and informal learning environments as a core 

mechanism of art education clusters. The framework shows that structured education and 

experiential creative practices operate most effectively when embedded within a shared 

institutional ecosystem. This interaction supports continuous creative development, 

enhances professional competencies, and strengthens the relevance of art education in 

changing socio-cultural contexts. From a broader perspective, the study extends international 

debates on art education and creative clusters by introducing a context-sensitive model 

grounded in the experience of a Central Asian country. The conceptual framework offers 

analytical transferability to other transition economies with comparable institutional 

characteristics, providing a heuristic tool for examining and designing art education clusters 

beyond dominant Western-centered models. 

The study has several implications for policy and practice. For policymakers, the 

framework underscores the importance of integrated strategies that connect education, 

culture, and creative industries within coherent cluster structures. For educational 

institutions, it highlights the value of collaboration with informal creative environments to 

enhance experiential learning and professional socialization. For researchers, the framework 

provides a foundation for future empirical studies aimed at testing and refining the proposed 

model across different cultural and institutional settings. Despite its conceptual nature, this 

study offers a systematic and theoretically grounded perspective on art education clusters. 

Future research could build on this framework by incorporating empirical case studies, 

comparative analyses, or longitudinal assessments of creative and educational outcomes. 

Such efforts would further enrich the understanding of how art education clusters contribute 

to cultural sustainability and socio-cultural development. 
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