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Annotation. This article examines the psycholinguistic and methodological aspects
of developing oral speech skills in Arabic language classes within the framework of
national educational content. Oral speech competence is interpreted as an integrative
construct formed through the interaction of linguistic knowledge, communicative practice,
psychological readiness, and sociocultural awareness. The study emphasizes that the
effectiveness of oral speech development depends on the consistent application of
communicative, task-based, and linguodidactic approaches in harmony with national
educational standards and pedagogical traditions. Particular attention is given to the
principles of communicative orientation, gradual progression, systematicity,
consciousness and activity, and individualization in the teaching process.
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IlcnxoMMHTBHCTHYECKHE M METOUYECKHE ACIIEKTEI PA3BUTHA
YCTHOM pevus Ha 3aHATHUAX II0 apabCKoMy A3BIKY: B paMKax
HAI[MOHAJIHHOT'0 00pa30BaTEJILHOTO COOEePIKAHMS

Aunnomauyuna. B oanmoii cmamwve paccmampugaromcsi nCUXONUH2BUCTMIUYECKUE U
MemoouuecKue acneKkmsl pa3eumus HABbIKO8 YCMHOU pedl HA 3AHAMUAX No apadcKkomy
A3bIKY 8 PAMKAX HAYUOHANILHO20 00pA308ameNbH020 cooepicanus. Ycemuasa peuesas
KOMNnemeHyusi UHMepnpemupyemcs Kaxk UHmezpamueHas cmpykmypa, popmupyrowasncs é
pe3yibmame 83aumMo0elcmeus TUHSBUCTUYECKUX SHAHUL, KOMMYHUKAMUBHOU NPAKMUKU,
ACUXON02UUECKOU 20MOBHOCMU U COYUOKYIbMYPHOU 0Cc8e0OMAEHHOCMU. B uccredosanuu
noouepxueaemcs, u4mo 9¢gdekmusHocmy pazeumus. YCMHOU pedu  3a8Ucum  om
nOC1e008amenbH020 NPUMEHEHUSI KOMMYHUKAMUBHO20, 3A0AHUUHO-0PUEHMUPOBAHHO20 U
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JUH2BOOUOAKMULECKO2O NOOX0008 8 2aAPMOHUU C HAYUOHATbHLIMU 00PA308amMenbHbIMU
cmanoapmamu u nedazocuveckumu mpaouyuimu. Ocoboe GHUMAaHUe YOensemcs
APUHYUNAM — KOMMYHUKAMUBHOU — HANPAGIEHHOCMU,  NOIMANHOCIU, — CUCMEMHOCHU,
CO3HAMENbHOCMU U AKMUBHOCHU, 4 MAKI’Ce UHOUBUOYATUZAYUY 8 npoyecce 00yYeHUs.

Knwouesvie cnosa: npenooasanue apaOCKoz0 — A3bIKA, YCMHAA — pedesasl
KOMnemeHyusi, — NCUXONUHSBUCMUYEeCKUe — (AKMOpbl,  KOMMYHUKAMUBHBIL — NOOX0O,
JIUHSBOOUOAKMUYECKUE NPUHYUNDL, COYUOKYIbIMYPHAS KOMNEmeHyus, HAYUuoOHAIbHOe
obpazosamenvHoe codepoiicanue, o0OyueHue Ha OCHO8e 3A0aHull, UHHOBAYUOHHbLE
neoazozuyecKkue mexHoa02Uuu, Kpumepuu oyYeHKu.

Arab tili darslarida og‘zaki nutgni
rivojlantirishning psixolingvistik va metodik
jihatlari: milliy ta’lim mazmuni doirasida

Annotatsiya. Mazkur maqolada arab tili darslarida og zaki nutq ko ‘nikmalarini
rivojlantirishning psixolingvistik va metodik jihatlari milliy ta’lim mazmuni doirasida
tahlil gilinadi. Og ‘zaki nutq kompetensiyasi lingvistik bilimlar, kommunikativ amaliyot,
psixologik tayyorgarlik va sotsiokultural ongning o zaro ta’siri natijasida shakllanuvchi
integrativ tuzilma sifatida talgin etiladi. Tadgiqotda og ‘zaki nutgni rivojlantirish
samaradorligi milliy ta’lim standartlari va pedagogik an’analar bilan uyg‘un holda
kommunikativ, vazifaga asoslangan va lingvodidaktik yondashuviarni izchil qo ‘llashga
bog ‘ligligi ta’kidlanadi. O ‘gitish jarayonida kommunikativ yo ‘naltirilganlik, bosqichma-
bosqichlik, tizimlilik, ongli va faol o ‘rganish hamda individuallashtirish tamoyillariga
alohida e’tibor garatiladi.

Kalit so‘zlar: arab tilini o‘qitish, og‘zaki nutq kompetensiyasi, psixolingvistik
omillar, kommunikativ yondashuv, lingvodidaktik tamoyillar, sotsiokultural kompetensiya,
milliy ta’lim mazmuni, vazifaga asoslangan ta’lim, innovatsion pedagogik texnologiyalar,
baholash mezonlari.

INTRODUCTION.

The methodology for developing students’ oral speech skills in Arabic is grounded in
the fundamental theoretical approaches of modern linguodidactics. Oral speech competence
is considered a central outcome indicator in foreign language teaching, formed through the
integration of linguistic knowledge, communicative activity, and psychological readiness.
Therefore, the development of oral speech requires identifying the conceptual foundations of
the methodological system and consistently implementing theoretical principles into
practice.

In foreign language teaching theory, communicative competence is regarded as a
central concept. The development of oral speech should ensure not only grammatical
accuracy but also sociocultural appropriateness.

In developing oral speech skills in Arabic, the communicative approach should be
applied not merely as a theoretical concept, but as a practical didactic mechanism. Only
when the interconnection between theory and practice is ensured can oral speech
competence be formed in a functionally and socioculturally appropriate manner.

The development of oral speech skills in Arabic should be based on the following key
principles:

- communicative orientation;

- situationality and functionality;
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interactivity and dialogicity;
balance between fluency and accuracy;
sociocultural appropriateness;

- gradual progression and systematicity.

Only when these principles are applied in an integrated manner does speech
competence acquire a stable and practical character. Otherwise, the development of oral
speech becomes fragmented and episodic.

MAIN PART.

The national educational content requires aligning these principles with national
pedagogical traditions, curricula, and state educational standards. Oral speech skills should
be defined in terms of specific competencies, and assessment criteria should include fluency,
accuracy, discursiveness, and pragmatic appropriateness. If oral speech development is
declared only at a theoretical level in the curriculum without practical mechanisms,
achieving expected outcomes becomes difficult.

The effectiveness of developing oral speech skills in Arabic largely depends on
ensuring coherence between theoretical approaches and national educational content. High
effectiveness can be achieved only when communicative and task-based methods are
integrated with national educational standards.

Therefore, the process of developing oral speech skills in Arabic must be based on a
clear system of linguodidactic principles. These principles connect the methodological
process with theoretical foundations, organize learning activities purposefully, and ensure
the stable and functional formation of speech competence. Oral speech development reaches
a qualitatively new level only when it is based on scientifically grounded didactic principles
rather than random exercises.

Principle of Consciousness and Activity

The principle of consciousness and activity is one of the key linguodidactic criteria in
developing oral speech.

In learning Arabic, this principle is particularly important due to the complexity and
multi-layered nature of its morphological and syntactic system. Without conscious
understanding of the semantic nuances and functional distinctions of grammatical forms,
speech activity remains superficial and unstable. Consciousness also involves applying
language units in situational and pragmatic contexts.

The activity component requires transforming the learner from a passive observer into
an active participant in the speech process. Speech skills are formed only through active
communicative participation. Conscious acquisition becomes effective only when combined
with interactive activity. Consciousness ensures meaningful understanding, while activity
ensures practical application. Their integration contributes to the stable development of oral
speech competence.

Principle of Gradual Progression and Systematicity

Oral speech skills develop naturally in stages.

In Arabic language teaching, the process begins with phonetic preparation and basic
dialogic units, followed by lexical-semantic enrichment, the use of grammatical structures,
and the development of discursive competence. At the final stage, learners reach
spontaneous and fluent communication. If the principle of progression is violated, speech
skills become fragmented and unstable.

Systematicity implies organizing the methodological process based on a unified
conceptual model. Each lesson, module, and task should be interconnected and build upon
previous achievements. Only under systematic conditions can speech competence develop
consistently and achieve functional stability.
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Communicative Orientation Principle

In Arabic teaching, this principle is especially relevant, as speech etiquette, forms of
address, stylistic differences, and social role adaptation are integral parts of communication.
Therefore, oral speech activities should be based on real or simulated communicative
situations rather than artificial contexts.

Communicative orientation increases learners’ speech activity and engages them in
interaction, dialogue, and discussion, ensuring natural development of speech competence.

Principle of Individual Approach

The individual approach plays an important methodological role in developing oral
speech skills.

Observations show that students differ in their pace of speech development. Some
communicate fluently, while others face affective barriers such as anxiety or lack of
confidence. A uniform approach is therefore ineffective.

Individualization can be achieved through differentiated tasks, adaptive assignments,
small group work, and a supportive pedagogical environment. This reduces affective barriers
and enhances communicative confidence.

Psycholinguistic Foundations

The development of oral speech in Arabic is not only based on linguistic rules but also
on psycholinguistic factors. Speech is a complex psychological activity involving cognition,
perception, motivation, and communicative need.

The phonetic and morphological complexity of Arabic may create psychological
discomfort and reduce learners’ confidence. Therefore, creating a psychologically
supportive environment is essential. Ignoring psycholinguistic factors significantly reduces
methodological effectiveness.

Sociocultural Component

Language is a carrier of culture; therefore, oral speech development must include a
cultural component.

Communicative competence includes not only grammatical correctness but also
cultural appropriateness and pragmatic suitability. In Arabic communication, factors such as
social status, age, and context play a crucial role. Without understanding cultural meanings,
speech may be grammatically correct but communicatively ineffective.

Key cultural components include:

- speech etiquette and forms of address;

- formal and informal styles;

- religious and social expressions;

- national values and traditional formulas;

- intercultural communicative competence.

Model of Oral Speech Competence

Oral speech competence is a multi-component integrative system including:

1. phonetic-communicative component;

2. lexical-semantic component;

3. grammatical component;

4. discursive component;

5. sociocultural component;

6. strategic component.

These components must be developed in integration to achieve functional
communication.

Assessment System

Assessment is not only a control tool but also a developmental mechanism.

It should be based on clear criteria:
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— phonetic accuracy;

— lexical richness;

— grammatical correctness;

— discursive coherence;

— sociocultural appropriateness;

— strategic competence;

— fluency and spontaneity.

Both formative and summative assessment should be applied.

Innovative Pedagogical Technologies

Innovative technologies enhance interactivity, visualization, and communication.
Digital tools such as multimedia, virtual communication platforms, and interactive
applications support oral speech development.

However, technology must be methodologically grounded. Only when integrated with
pedagogical goals does it become effective.

CONCLUSION

In conclusion, the development of oral speech skills in Arabic requires a complex and
integrative methodological system. It is based on scientific approaches, linguodidactic
principles, psycholinguistic mechanisms, and sociocultural integration.

Only a systematic, staged, and conceptually grounded approach ensures stable and
functional oral speech competence. The integration of communicative and task-based
approaches, supported by innovative technologies and comprehensive assessment systems,
leads to effective outcomes.
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